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Highlight 

The study demonstrates that culturally based literacy (CBL) models integrating local folklore significantly enhance 
students’ vocabulary development, reading engagement, and cultural meaning-making, providing strong 
evidence for culturally responsive, low-cost literacy strategies that strengthen both national literacy outcomes 
and preservation of local heritage. 

 
Abstract 

This study addresses that improving literacy requires not only linguistic skills but also educational practices that 

reinforce cultural identity, social cohesion, and meaningful engagement with texts. When folklore-based 
pedagogy is integrated, the learning process is transformed into a socially transformative space, allowing students 
to expand their vocabulary, develop a deeper motivation to read, and internalize cultural schemas that ground 

their literacy experiences in the realities of their lived community. The study, conducted with 142 elementary and 
junior high school students in South Jakarta, found substantial improvements in vocabulary depth and reading 
engagement, with qualitative results indicating that local narratives facilitate cultural meaning-making, improve 
interpretive skills, and promote an emotional connection to reading. These results provide strong empirical 
justification for adopting CBL models as a scalable, low-cost, and high-impact strategy for improving national 
literacy outcomes. Folklore integration aligns with current educational reforms that emphasize contextualized 
learning, character development, and flexibility of the curriculum. The study offers actionable insights for 

policymakers to develop culturally responsive teaching modules, strengthen collaboration between schools and 
cultural institutions, and embed local heritage within literacy programs. Education systems can promote equitable 
literacy development, preserve intangible cultural heritage, and cultivate culturally grounded learners who are 
better equipped to participate in Indonesia’s diverse knowledge society. 
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Introduction 

In the development of education in the 21st century, literacy is no longer understood only as the ability to read 
and write but as a constructive ability that involves understanding, meaning, and integrating cultural experiences 
in the learning process. The literacy challenge in Indonesia still shows high urgency, as evidenced by the results 
of PISA 2022, which placed Indonesian students’ reading ability far below the OECD average, thus confirming the 

need for a more meaningful and contextual pedagogical approach (Darmawan et al., 2025). In this context, the 
use of folklore as a teaching material becomes increasingly relevant because it provides a narrative that is close 
to the social and cultural lives of students, thereby increasing their emotional involvement and enriching their 

interpretation of the text. International studies have shown that culture-based narrative texts can increase 
reading engagement and expand cognitive schemas in students because cultural context provides a more stable 
meaning in the process of comprehension (Rachmatia et al., 2025 Thirunavukarasu & Harun, 2021). In addition, 
the culture-based literacy approach can create a more authentic learning ecosystem not only for elementary 
school students but also for junior high school students who have entered a more complex stage of literacy 
development. Folklore-based literacy education is a potential way to overcome Indonesia’s weaknesses in deep 
understanding-based literacy. Although folklore is widely used in Indonesian language learning , its 

implementation often focuses only on moral aspects or character values, without empirical measurement of 
linguistic aspects such as vocabulary depth or affective aspects such as reading engagement. Previous research 
has emphasized the function of folklore as an instrument of character education or the strengthening of cultural 
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identity, but it has not explored how folklore narratives can improve linguistic abilities in a structured manner. For 
example, some studies highlight that students show high enthusiasm when reading culture-based texts, but 
aspects of increasing vocabulary depth have not been comprehensively analyzed (Samsudin & Sukarismanti, 
2025). In addition, research on how folklore affects reading engagement is limited, although reading engagement 
is an important predictor of literacy habit sustainability and improved text-comprehension skills. These limitations 
indicate the need for a more in-depth empirical analysis of the relationship between folklore pedagogy and 

multidimensional literacy aspects, both at the elementary and junior high levels. 
 
The development aspect of cultural schemas is also rarely used as the main focus in folklore-based literacy 

research, although schema theory states that readers’ cultural knowledge structure strongly influences reading 
comprehension. According to international research, when reading materials are aligned with their cultural 
experiences, readers understand texts better, thereby accelerating cognitive schema activation (Zhang, 
2025)(Yang, 2023). However, in the context of primary and junior high schools in Indonesia, there has not been 
much research mapping how folklore systemically shapes students’ cultural schemes in the learning process 
(Yoedo & Mustofa, 2022). This gap becomes increasingly important as cultural schemas not only support literal 
understanding but also reinforce interpretation, conclusions, and appreciation of texts. Research that integrates 

folklore, vocabulary, engagement, and schema-making remains very limited. 
 

In addition to theoretical gaps, previous research has methodological gaps. Most studies have used only 
descriptive qualitative designs or small experiments without triangulation methods; thus, they have not been 
able to describe in depth the interconnected effects between variables. The mixed-method approach can provide 
a more comprehensive picture of the learning process because it combines quantitative data with qualitative 
insights. This approach is particularly suited to examining complex phenomena, such as culture-based literacy, 

where the interaction between narratives, cultural experiences, reading emotions, and linguistic abilities cannot 
be explained through just one type of data. Hence, research using the explanatory sequential mixed method can 
make a significant methodological contribution. 
 
Based on these theoretical and methodological gaps, this study specifically aims to explore the relevance of 
folklore pedagogy’s pedagogical impact on vocabulary depth, reading engagement, and cultural scheme 
formation in elementary school students in grades IV–V and junior high school students in grades VII–VIII in 

Jagakarsa District, South Jakarta. The selection of this location is based on the diversity of local cultures and 
traditions that are still alive and relevant as a source of folklore narratives. This choice of context also allows for 
a more authentic exploration of cultural meaning as students interact directly with forms of Betawi cultural 

expression and other local traditions. This study combines pre–post vocabulary depth measurements, reading 
engagement questionnaires, and classroom interviews and observations to explore cultural experiences and 
cultural schema shaping processes. This approach provides room to understand the mechanisms of change in 
greater depth than previous research approaches. 
 
This research makes an important theoretical contribution to the development of culture-based literacy, 
particularly in understanding how the integration of cultural values through folklore can function as a 

comprehensive pedagogical strategy. Theoretically, this research enriches the discourse on literacy-cultural 
integration, which has been dominant in the realm of character education, but does not simultaneously address 
linguistic and cognitive aspects. This research also offers a new conceptual model of how folklore pedagogy works 
through the pathways of vocabulary enhancement, emotional engagement in reading, and cultural schema 
activation. This research is part of an effort to expand literacy perspectives toward a holistic approach. 
 
This study provides recommendations for teachers, schools, and policymakers regarding the importance of using 

folklore-based teaching materials to strengthen contextual and fun literacy. Teachers can apply CBL approaches 
to encourage reading motivation while strengthening students’ connection to their cultural identity. In addition, 
the results of this research can support the development of a literacy curriculum that is more adaptive to the 
local cultural context, in line with the IL principle, which emphasizes learning based on experience and regional 
uniqueness. Thus, this research not only makes an academic contribution but also has high practical value for 

developing literacy practices in elementary and junior high schools. 
 
LITERATURE REVIEW 
Folklore Pedagogy and Cultural Literacy 
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Folklore is becoming increasingly prominent in literacy pedagogy due to its ability to integrate local cultural values 
with reading skills development in elementary and junior high school students.  Folklore-based storytelling, such 
as “Moro Jonggrang" can strengthen Indonesian literacy by presenting a narrative full of moral values and cultural 
heritage. Accordingly, Lomi et al. (2024). They found that cultural literacy-oriented teaching materials rooted in 
Beta folklore were effective in fostering and improving nationalism. These findings confirm that folklore serves as 
a medium that not only conveys stories but also unifies cultural identities and forms the foundation of students’ 

cultural literacy. International studies, such as Lei and Bakar (Lei & Bakar, 2025), also show that traditional 
narrative texts can enhance cross-cultural understanding and strengthen the reader’s closeness to their socio-
cultural context. 

Language and Character Literacy through Fairy Tales 
Folklore plays an important role in literacy and culture formation. (Wiyani, 2024) revealed that fairy tale texts can 
stimulate empathy, reasoning, and curiosity to encourage the formation of positive characters in students. Safitri 
( 2023) demonstrated that using folklore as a learning medium consistently improves reading comprehension, 
enriches vocabulary, and creates more meaningful learning interactions. These results show that fairy tales are 
not just narrative works but pedagogical instruments that combine cognitive, affective, and cultural aspects in 
the learning process. Tsortanidou et al. (2022) also emphasized that culturally-based narrative texts are effective 
in building social-emotional character and improving critical literacy at various levels, including the middle class. 

Reading Motivation and Engagement 

Folklore increases reading motivation and student involvement in literacy activities. Opian et al. (2025) reported 
that local FBL increases reading engagement while strengthening collaboration among teachers, parents, and the 
school community. Sudaryani et al. (2024) also supported these findings by developing a collection of Lombok 

folklore that fosters a reading culture that is close to student life in a local context. The proximity of the context 
makes folklore a relevant and engaging medium, which in turn consistently increases reading engagement. 
International studies (Tan & Mante-Estacio, 2021) have shown that culturally relevant narrative texts can increase 
elementary and junior high school students’ affective engagement, reading enjoyment, and reading persistence. 

Relationships among Folklore, Vocabulary, and Cultural Schemas 
The relationship between folklore use, vocabulary development, and cultural scheme formation is receiving 
attention in educational research. Folklore narratives provide rich story structure and lexical choices, helping 
students expand the depth of vocabulary while associating the meaning of words with cultural context. Research 
on the relationship between folklore pedagogy, vocabulary depth, and cultural schema construction is limited; 
however, relevant studies point in a strong direction. (Andriani & Andra, 2023) The archipelago FBL supports 
vocabulary enrichment and increased understanding through meaningful discussions and contextual narrative 
interpretation. International studies, such as Carrell (2021), Anderson (2022), and Xu (2023), show that cultural 
schema activation plays a major role in helping students understand traditional stories’ lexical elements, text 
structure, and implicit meanings. This study highlights the great potential of folklore to strengthen linguistic 
competence while building a cultural knowledge structure in elementary and junior high school children.  
 
METHODOLOGY 
Research design 
This study uses a mixed method with a sequential explanatory design, which is a sequential approach that begins 
the analysis through the quantitative stage and continues with qualitative exploration to explain the initial 
findings in greater depth (Toyon, 2021). The selection of this design is based on the characteristics of the 
phenomenon being studied, namely, the relationship between folklore pedagogy, vocabulary depth, reading 
engagement, and cultural schema formation, which have cognitive, affective, and cultural dimensions that cannot 
be understood through only one type of data. The sequential explanatory model allows researchers to measurably 
map the influence of folklore pedagogy through quantitative data and then use qualitative data to uncover the 
mechanisms of change and cultural dynamics. 

Location and Participants 
The research was conducted in Jagakarsa District, South Jakarta, which was chosen because of its cultural diversity 
while maintaining elements of Betawi culture that are relevant to folklore material. The participants in the 

quantitative stage consisted of 142 students, namely, 82 elementary school students in grades IV–V and 60 junior 
high school students in grades VII-VIII, which were considered to represent two stages of literacy development: 
intermediate literacy in elementary school and transitional-critical literacy in junior high school. The qualitative 
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stage involved 12 students (6 elementary and 6 junior high schools) who were selected through the maximum 
variation sampling technique based on the highest, medium, and lowest change scores on vocabulary depth and 
reading engagement tests. In addition, 2 Indonesian teachers (1 elementary school teacher and 1 junior high 
school teacher) were interviewed to provide a pedagogical perspective on the implementation of folklore in 
learning. 

Research Instruments 

Quantitative Instruments 
a. Test Vocabulary Depth 

This test measures vocabulary depth through the ability to explain the meaning of words, identify 
synonyms and antonyms, connect words in a narrative context, and apply words in meaningful 
sentences. The questions were arranged based on the narrative of the folklore used in learning and 

adapted to two levels of education (elementary school grades IV–V and junior high school grades VII–
VIII). 

b. Questionnaire Reading Engagement 

The questionnaire uses a Likert scale of 1–5 with the following three main dimensions: 
a) Affective involvement (interest and pleasure in reading) 
b) Behavioral engagement (frequency and reading effort) 
c) Cognitive engagement (text comprehension strategies) 

d) Items are tailored to be relevant for elementary and junior high school students, 
especially on the more complex aspects of middle school students’ text comprehension 
strategies. 

Qualitative Instruments 
a. Semi-Structured Interviews 

The interviews investigated the experiences of students when interacting with folklore, including how 
they interpreted cultural elements, how narratives helped with word comprehension, and how those 
experiences affected reading interest. Interview questions are made differently for elementary and 
middle school students to adjust their cognitive development. 

b. Class Observations 
Observations were made during the implementation of folklore-based pedagogy-based learning to 
identify classroom dynamics, interaction patterns, student responses to folklore texts, and practices in 
building cultural context-based literacy. Observations were conducted at two levels (elementary and 
junior high school) to determine differences in cultural internalization mechanisms. 

Research Procedure 

1.Quantitative Rate 

a. The pre-test vocabulary depth is given before learning folklore. 
b. The application of folklore pedagogy during 4 meetings through the following activities: 

a. Reading folklore, 
b. Discussion on the meaning of culture 

c. Exploration of the key vocabulary, 
d. Retelling with a focus on cultural and language structures. 

c. The post-test vocabulary depth is used to determine ability improvement. 
d. The reading engagement questionnaires were distributed after the intervention. 
e. Data were analyzed using 

a. Comparative test (paired sample t-test) and 
b. relative improvement analysis, and 

c. The effect size (Cohen’s d) was calculated to determine the strength of the intervention’s effec 

2.Qualitative Stage 

a. The selection of 12 students (6 elementary + 6 junior high schools) was based on their quantitative 
scores. 
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b. Implementation of semi-structured interviews 
a. Reading experience, 
b. Cultural values. 
c. Meaning of the New Vocabulary 
d. Relationship between a story and everyday life 

c. Class observations were analyzed to interpret the process of building cultural schemas through narrative 

interactions. 
d. Thematic analysis guided by Braun and Clarke was conducted, resulting in themes about literacy and 

cultural mechanisms that were not captured by quantitative data (Byrne, 2022). 

 

Data analysis techniques 

Quantitative Analysis 
Pre-post vocabulary depth and reading engagement data were analyzed using the following methods: 

a. Normality tests, 

b. Paired t-tests were used to determine significant differences between groups. 
c. The effect size is calculated to determine the magnitude of the influence of folklore pedagogy 
d. Descriptive analysis (mean, SD) was used to map the change profile of the students. 

1. Qualitative Analysis 
The interview and observation data were analyzed in the following six stages: 

a. Data transcription, 
b. The above reading is repeated. 
c. Initial coding, 
d. Identify themes, 
e. Theme reviews, 
f. in-depth interpretation to explain the findings. 

Data collection consisted of literacy assessments, reading engagement questionnaires, and nonsensitive 
interviews with students and teachers in Jagakarsa District, South Jakarta, Indonesia. Participation was voluntary 
and conducted with permission from the school, and no identifying or sensitive personal information was 
collected. 
 

RESULTS AND DISCUSSION  

Increasing Vocabulary Depth through Folklore Pedagogy 
Pre-posttest analysis revealed a significant increase in all the elementary school students’ vocabulary depth 
components. Aspects such as word meaning, synonym–antonym relationships, vocabulary use in sentence 
contexts, and cultural significance interconnectedness increase with large effect sizes. The "Cultural Meaning 

Links" component saw the greatest increase, indicating that the cultural context in folklore plays a significant role 
in deepening elementary school students’ vocabulary understanding. 

Table 1. Pre-post Vocabulary Depth Score (Elementary School Students) 

Component Pre-Test (SD) Post-Test (SD) Advantage t p d 
Meaning of the word 56.12 (10.44) 72.88 (9.21) +16.76 12.41 <,001 1.36 

Synonyms–Antonyms Association 58.03 (9.88) 74.21 (8.97) +16.18 11.29 <,001 1.28 

Use of contextual words 52.66 (11.03) 70.44 (10.22) +17.78 13.57 <,001 1.49 
The Cultural Meaning Link 48.32 (12.11) 69.55 (11.48) +21.23 14.02 <,001 1.62 

Total 53.78 (10.62) 71.84 (9.92) +18.06 14.88 <,001 1.74 
 

The increase in students’ vocabulary depth was clear and consistent, with all components showing significant 
improvement (Table 1). Scores for word meaning, synonym–antonym association, contextual word use, and 
cultural meaning relevance each increased between 16 and 21 points, all with p < .001 and large effect sizes (d = 
1.28–1.62). Overall, the total score increased by 18.06 points with d = 1.74, confirming that the intervention had 
a substantive impact on the deepening of vocabulary in students. 
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Qualitatively, elementary school students describe that they find it easier to understand new words because the 
story’s context provides concrete visualization. One student explained that "When studying the story, words like 
Ikhtiar become clearer because the characters are portrayed as really trying hard," (SA1, interview September 11, 
2025). Other students assert that their understanding arises from associations with customary rules in stories, for 
example, when mentioning that "Words like abstinence are easier to understand because in the story there are 
customs that should not be violated," (SA2, interview September 12, 2025). Even students with low improvement 

still feel the benefits of narrative context because "Examples of what happens in the story make difficult words 
easier to imagine," (SA3, interview September 12, 2025). Primary school teachers also corroborated this finding 
by stating that "Abstract vocabulary is usually difficult to understand, but through folklore the words come to life 

because they have a cultural context close to the child's experience," (GA, September 14, 2025). Meanwhile, 
junior high school students showed a parallel improvement pattern. The results of the vocabulary test in junior 
high school students are presented as follows to provide a quantitative picture comparable to that of elementary 
school students. 

Table 2. Pre- and Post-Vote Vocabulary Depth Score (JHS Students) 

Component Pre-Test (SMP) Post-Test (SMP) Advantage t p d 

Abstract Word Meaning 62.44 (9.55) 80.12 (8.33) +17.68 12.88 <,001 1.39 

Synonyms–Conceptual Antonyms 64.21 (10.02) 81.55 (8.77) +17.34 11.92 <,001 1.32 
Use of words in the analysis 59.33 (9.88) 78.44 (8.92) +19.11 13.41 <,001 1.51 

Cultural–Social Links 57.66 (10.44) 79.88 (9.15) +22.22 14.23 <,001 1.63 
Total 60.91 (10.03) 79.50 (8.79) +18.59 14.77 <,001 1.70 

 
Table 2 reveals that each component of the vocabulary depth of junior high school students experienced 
substantial growth following the intervention, with a considerable effect size in every area (d = 1). 32–1.70). 
Specifically, the sequential gains in Abstract Word Meaning (+17.68), Synonyms–Conceptual Antonyms (+17.34), 
Use of Words in the Analysis (+19.11), and Cultural–Social Links (+22.22) confirm that the intervention improved 
students’ understanding of abstract concepts and synonym-antonym relationships and their ability to use 
vocabulary in analysis, relate it to cultural and social contexts, and strengthen semantic mapping, contrast 
analysis, analytical writing, and cultural integration. 
 
Qualitatively, junior high school students associate new vocabulary with the analysis of the concepts and social 
dynamics of stories. One student mentioned that "Abstract words such as legitimacy or deliberation are easier to 
understand because in the story it is shown through the way the characters make decisions," (SB1, September 
15, 2025). Another student added that "The conflict and cultural values in the story make the meaning of the 
word more logical" (SB2, interview September 16, 2025). The junior high school teacher emphasized that 
"Secondary students can generalize meaning and connect vocabulary with their own social experiences" (GB, 
interview September 17, 2025). 
 
Overall, the quantitative and qualitative findings indicate that the strong cultural context in folklore is the main 
mechanism that explains the increase in vocabulary depth at the two education levels. Local narratives provide 
illustrations, cultural associations, and story structures that bridge abstract vocabulary. 

3.2. Enhanced Reading Participation 
Reading engagement of elementary school students showed high scores in all affective, behavioral, and cognitive 
dimensions. 

Table 3. Reading engagement score (Elementary School Students) 
Dimension Red (SD) Category 

Affective 4.32 (.54) Tall 
Behavior 4.11 (.61) Tall 

Cognitive 4.24 (.57) Tall 

Total 4.22 (.52) Tall 

 
Table 3 reveals that reading engagement falls under the high category for every aspect of elementary school 
students, with scores for affective (4.32), behavioral (4.11), and cognitive (4.24) elements consistently indicating 

robust reading engagement, which is substantiated by the overall score of 4.22. This confirms that students not 
only enjoy reading activities but also exhibit positive reading habits and employ sufficient cognitive strategies. In 
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Table 3. Enhancing the affective aspect through relevant and enjoyable reading, refining the behavioral aspect 
through structured class and home reading routines, and developing the cognitive aspect through text 
discussions, concept maps, and reading activities requiring in-depth understanding reflections. Qualitatively, 
students are involved in reading. One student stated that "The story is exciting and curious, so I want to keep 
reading" (SA4, interview September 10, 2025). Other students emphasized that "Stories about customs and 
customs make me feel close, so I am more excited to read," (SA5, interview September 12, 2025). According to 

students, "Discussing with friends made me want to discover more so that I could answer," (SA6, September 13, 
2025). The elementary school teacher added that "Folklore opens up a space for dialogue so that children feel 
involved because their cultural experiences are also present" (GA, September 14, 2025). The pattern of increasing 

reading engagement is also strong for junior high school students. Table 2 shows the results.:  

Table 4. Reading Engagement Score (Junior High School Students) 

Dimension Red (SD) Category 

Affective 4.18 (.48) Tall 
Behavior 4.26 (.51) Tall 

Cognitive 4.38 (.49) Very High 

Total 4.27 (.50) Tall 

 
The results of a descriptive analysis indicate that reading engagement among junior high school students falls 

within the high category. The emotional (M = 4.18, SD = .48) and behavioral (M = 4.26, SD = .51) aspects were 
both in the high category, whereas the intellectual dimension was in the very high category (M = 4.38, SD = 0.49). 
The reading engagement score was within the high range, with a mean of 4.27 and a standard deviation of 0.50, 
as indicated by the following: in Table 4). Qualitatively, junior high school students described folklore as socially 
relevant and triggered reflection. One student stated that "The stories are relevant and some of the traditions I 
know, so reading feels flowing," (SB3, interview, September 15, 2025). Another student mentioned that "The 
suspenseful plot made me focus and want to continue reading" (SB4, interview September 16, 2025). The junior 
high school teacher emphasized that "junior high school students are engaged because they can assess, criticize, 
and relate cultural values to their experiences" (GB, September 17, 2025). 

3. Folklore activates cultural schemes 

Students’ cultural schema appears active when they read folklore, both by introducing cultural symbols and 
attributing personal experiences. 

Table 5. Cultural Scheme for their Elementary School Students 
Indicator Red (SD) 
Recognizing cultural elements 4.18 (.59) 

Interpretation of Cultural Values 4.26 (.52) 

Text–Experience Relationship 4.07 (.63) 

Retention of Cultural Concepts 4.22 (.58) 
Total 4.18 (.55) 

 
Preliminary analysis reveals that the cultural frameworks of elementary school pupils are at a high level. The 
scores for the recognition of cultural elements and retention of cultural concepts were consistently high (M = 

4.18, SD = .59 and M = 4.22, SD = .58), whereas the scores for the relationships between text and experience were 
somewhat lower (M = 4.07, SD = .63). The cultural schema falls within the high category, with a total score of 4.18 
(standard deviation = 0.55) (Table 1). 5.   Qualitatively, elementary school students described that they understand 
texts more easily when the culture of the story fits into their lives. One student said, "When I read about the habit 
of giving greetings, I immediately remembered the customs that are usually done at home," (SA7, interview 
September 11, 2025). Another student mentioned that "I came to understand why certain customs are important 
after reading them" (SA8, interview September 13, 2025). Students also connected cultural values with real 

experiences: "The value of mutual cooperation reminds me of my experience in the village," (SA9, September 12, 
2025). The elementary school teacher concluded that "Folklore provides local symbols that are easily recognizable 
so that the child’s cultural scheme is activated quickly," (GA, September 14, 2025). The activation pattern is more 

interpretive at the junior high school level, as shown in the table:  
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Table 6. Cultural Scheme for Junior High School Students 

Indicator Red (SD) 

Introduction to cultural and social symbols and 
their applications 

4.29 (.51) 

Interpretation of Cultural Values 4.34 (.47) 
Relationship between Text and Modern Context 4.21 (.55) 

Elaboration of the Cultural Meaning 4.33 (.49) 
Total 4.29 (.50) 

 

The results indicate that junior high school students’ cultural frameworks are categorized as high. The 
interpretation of cultural values achieved the highest score (M = 4.34, SD = .47), followed by the elaboration of 
cultural meaning (M = 4.33, SD = 0.49). Scores were high for recognizing cultural-social symbols, averaging 4.29 
with a standard deviation of 0.51. The scores for the relationship between text and modern contexts were also 
high, although slightly lower, averaging 4.21 with a standard deviation of 0.55. Junior high school students scored 
a total of 4.29 (SD = 0.50) in the high category (Table 6).  
 

Qualitatively, junior high school students exhibited a more reflective pattern of cultural association. One student 
stated that "Values such as deliberation became clearer because I saw the practice in my environment as well " 
(SB5, interview September 15, 2025). Another student added that "Stories help understand old traditions and 
relate them to this situation" (SB6, interview September 16, 2025). The junior high school teacher explained that 
"Students are able to elaborate cultural symbols and relate them to the social dynamics they experience" (GB, 
September 17, 2025). 

DISCUSSION 
The quantitative findings show that the application of folklore pedagogy significantly increases students’ 
vocabulary depth. The enormous effect size value (d = 1.74) confirms that this method improves vocabulary and 
deepens the understanding of words through cultural contexts. The results at the junior high school level also 
showed a similar pattern of improvement with large effect sizes (d = 1.70). The effectiveness of folklore pedagogy 
was consistent at both developmental levels. This is in line with the idea of cultural literacy that traditional 
narrative texts can provide a bridge of meaning between abstract vocabulary and cultural experience (Suharto et 
al., 2024). Folklore provides a rich narrative context that allows students to interpret words as part of a network 
of social and cultural meanings rather than as separate linguistic elements, ultimately reinforcing the 
internalization of vocabulary in long-term memory. 
 
The large increase in the relational component of cultural meaning also shows that students not only understand 
words in a semantic sense but also associate new words with local cultural concepts. This folklore pedagogy 
successfully activates cultural schemes that may have previously been passive or backward. These findings are 
reinforced by quantitative results in both elementary and junior high schools, where the "Cultural Meaning Link" 
and "Cultural–Social Link" components had the largest increase and effect size at both levels. Lomi et al. (2024) 
found that Betawi folklore can internalize cultural values in students’ literacy, which supports these results, 
although their research does not emphasize the quantitative aspect of vocabulary depth. This research 
contributes to new empirical evidence that folklore, not just character or moral rhetoric, can reinforce vocabulary 
understanding through cultural meaning. 
 

The results of high reading engagement (M = 4.22 on the Likert scale) also showed that the folklore pedagogy 
generated strong reading motivation. The findings at the junior high school level showed a pattern that was in 
line with a total score of 4.27, especially the cognitive dimension, which was in the "very high" category, indicating 
that secondary students were able to conduct more in-depth analysis and reflection on cultural texts. More so, 
the affective (emotional), behavioral (frequency of reading), and cognitive (comprehension strategies) 
dimensions are all improved, which means that students are not only "reading more," but also reading more 
reflectively and meaningfully. This is in line with the findings of Kristawan et al. (2022), who developed digital and 

culture-based learning models in which students feel more engaged because local narratives and folklore map 
activities provide a sense of identity and emotional connection. Thus, folklore pedagogy is an effective strategy 
not only for the linguistic aspect but also for building students’ interest and emotional connectivity with reading. 
Qualitative analysis clarifies that motivation increases as students feel cultural closeness and narrative relevance. 
For example, a student’s quote shows that local identity is a bridge of literacy motivation, such as "the story is 
exciting and curious" or "customs and habits make me feel close". At the junior high school level, students show 
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engagement because of the narrative’s social relevance, for example, when they state that "the suspenseful plot 
keeps me focused" or "the cultural value in the story feels close to my life". The teacher also emphasized that the 
interpretive space in the folklore discussion allows students to share their cultural experiences. This interactive 
perspective supports the critical literacy theory that student involvement in cultural dialogue reinforces a sense 
of text ownership and reading engagement (Young, 2024). Furthermore, the activation of cultural schema 
development quantitatively measured through indicators such as the introduction of cultural elements (M = 4.18) 

and the interpretation of cultural values (M = 4.26) showed that students were able to recognize and interpret 
traditional folklore values. A similar pattern was observed in junior high school students with a total average of 
4.29, indicating higher interpretive capacity because they can associate cultural symbols with modern social 

contexts. These findings reinforce the idea of cultural literacy, which states that understanding texts is not only a 
linguistic task but also a cognitive-cultural task (Krundyshev & Krundysheva, 2022). In addition, student interviews 
that mentioned the experience of "remembering customs at home" when reading traditions in stories reinforced 
that folklore serves as a medium of cultural value transfer and local identity schemes. 
 
The study has several significant limitations, mainly the short duration of the intervention, which was only four 
meetings, implying that the long-term effectiveness of vocabulary depth improvements and cultural schema 

activation cannot be confirmed. The qualitative sample size, consisting of just eight students from one sub-
district, restricts the generalizability of the findings to students’ cultural diversity and social contexts in other 

areas. Family socio-cultural variables, such as home reading support or exposure to local culture, which could 
influence the results, were also not examined. The study, which covered two education levels, did not fully 
account for variations in school characteristics and LEs.  
 
A limitation of this study is the inability to distinguish the effectiveness of different types of folklore. Possible 

variations in impact between folklore genres cannot be fully identified. Future research should use a longitudinal 
design to assess the long-term durability of vocabulary and cultural schema improvements and include a more 
extensive and diverse sample to ensure more representative results. Family sociocultural variables should also be 
analyzed as possible factors influencing the effectiveness of interventions. Future studies could investigate various 
types of folklore and employ digital media, such as animation or interactive comics, to examine whether diverse 
presentation formats yield comparable effects on vocabulary depth, reading engagement, and cultural schema 
development. 

CONCLUSION  
The results confirm that folklore pedagogy has a significant and integrated influence on vocabulary depth, reading 
engagement, and cultural schema formation. The quantitative findings showed substantial improvements in 

vocabulary depth and reading engagement after participating in FBL. The pattern of improvement was consistent 
across the two education levels, primary school and junior high school. Both groups showed significant 
improvement, although their cognitive developmental characteristics differed. Qualitative analysis then explains 
that the increase did not arise solely because of exposure to narrative texts but because folklore provided a rich 
cultural context that reinforced the meaning of words, stimulated interest in reading, and opened up space for 
personal and emotional interpretation. Thus, the unification of literacy and cultural dimensions through folklore 
pedagogy is effective in supporting cognitive, affective, and cultural literacy development. 
 
This study concludes that FBL practices can forge literacy and culture in harmony, resulting in relevant and 
meaningful learning experiences for elementary school students. The results at the junior high school level further 

confirm that this approach is effective not only for children in the basic literacy phase but also for early 
adolescents who need more complex cultural analysis and reflection spaces. This approach has the potential to 
become a culturally context-based pedagogical model that not only enriches linguistic competence and reading 
motivation but also strengthens cultural schemas as a foundation for understanding the text and its social 
realities. These implications provide a basis for developing literacy curricula that are more responsive to local 
cultural identities and encourage further research to evaluate the sustainability and implementation of FBL 
models in various educational contexts.  
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